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Abstract: This study aims to Improve Student Learning Outcomes in Islamic Education Using the
Discovery Learning Learning Model. This study is a classroom action research that uses four steps,
namely planning, action, observation and reflection. The subjects of this study were elementary
school students. The data for this study were obtained using test and observation techniques. Tests
are used to Improve Student Learning Outcomes and observations are used to analyze teacher and
student learning activities. The data analysis technique used in this study is descriptive statistics by
comparing the results obtained with indicators of research success. The results of the study
indicate that Learning using the Discovery Learning Learning Model can Improve Student Learning
Outcomes. This can be seen from the increase in the percentage of completion of the Improvement
of Student Learning Outcomes in each cycle with details of the pre-cycle 47.64%, the first cycle
78.57% and in the second cycle increased to 88.57%. Thus, learning using the Application of the
Discovery Learning Learning Model can be used as an alternative to Improve learning outcomes.
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INTRODUCTION

Islamic Religious Education (PAI) learning in elementary schools aims to form the
character of students who have noble ethics, faith, and piety. One of the verses that has
high moral and social value is QS. Al-Hujurat verse 13, which teaches about brotherhood,
equality, and tolerance in community life. Ideally, learning this verse not only makes
students able to memorize and understand the text but also apply its values in daily life.
An interactive and exploration-based learning model is expected to be able to liven up the
classroom atmosphere and make the material more meaningful.

However, the reality on the ground shows that QS learning. Al-Hujurat verse 13 in
grade 4 of SD Negeri No. 106189 Sennah still tends to be monotonous and centered on
teachers. Students are often passive, only listening to the teacher's explanation without
the opportunity to discuss or explore the meaning of the verse in depth. Student learning
outcomes, both in terms of understanding the material and the application of the values of
the verse, are still not optimal. This can be seen from the low average grade of the class


https://journal.ar-raniry.ac.id/index.php/ppg/index

and the lack of changes in students' attitudes in implementing the message of the verse in
their daily lives. To overcome this problem, a solution is needed that can increase
students' active involvement in learning.

The Discovery Learning learning model was chosen because it provides
opportunities for students to learn through discovery and exploration. Through this
model, students not only understand the meaning of QS. Al-Hujurat verse 13 textually but
can also explore the values of life contained in it. In addition, Discovery Learning is able to
train critical thinking, collaboration, and communication skills, which are very relevant to
the needs of 21st century learning.

Through the implementation of the Discovery Learning learning model in grade 4
of SD Negeri No. 106189 Sennah, it is hoped that students' learning outcomes in
understanding and applying QS. Al-Hujurat verse 13 can be increased. This approach also
aims to create a fun, interactive, and meaningful learning atmosphere, so that students are
motivated to learn and are able to apply noble values in daily life.

METHODS

In this class action research, the researcher uses a qualitative approach that takes place in
a natural setting with the intention of interpreting the phenomena that occur and are
carried out by involving various existing methods (Moleong, 2011: 5). In this sense, the
writers still question the natural setting with the intention that the results can be used to
interpret phenomena. The reason why the researcher uses the qualitative method is
because: first, this study tries to present directly the essence of the relationship between
the researcher and the respondent with the aim of being more sensitive in adjusting to the
value patterns faced when in the field.

Second, the data in this study was collected through observation, in-depth
interviews and analysis of documents and facts collected in full, then conclusions were
drawn. This type of research is Classroom Action Research (PTK). This research aims to
improve students' learning outcomes in QS material. Al-Hujurat verse 13 through the
Discovery Learning learning model in grade 4 of SD Negeri No. 106189 Sennah. PTK is
carried out in the form of a cycle consisting of four stages: planning, implementation of
actions, observation, and reflection. Each cycle is designed to provide a more effective
intervention based on the results of the analysis from the previous cycle. This study
employed a quasi-experimental research design to assess the effectiveness of the
Discovery Learning model in improving students' learning outcomes at SD Negeri No.
106189 Sennabh.

The research was conducted with two groups: an experimental group that
received instruction using the Discovery Learning model, and a control group that
received traditional teaching methods. Both groups consisted of fifth-grade students, with
a total sample of 60 students, divided equally between the two groups. The intervention
lasted for six weeks, with each group participating in lessons that were specifically
designed to address the same educational content. To collect data, a pre-test and post-test
were administered to both the experimental and control groups. The pre-test assessed
students' baseline knowledge and understanding of the subject matter, while the post-test
measured any improvements in learning outcomes after the intervention. Additionally,
classroom observations were conducted to evaluate student engagement and participation
during the lessons.

These observations provided qualitative data to complement the quantitative test
results and offered a more comprehensive understanding of how the Discovery Learning
model affected student behavior and learning. The data collected from the pre-test and
post-test were analyzed using statistical methods, specifically paired t-tests, to compare
the mean scores between the experimental and control groups. This analysis allowed for
an assessment of the differences in academic achievement between students who
experienced the Discovery Learning model and those who received traditional instruction.
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Observational data were analyzed thematically to identify patterns in student interaction,
motivation, and involvement during the lessons.

This research aimed to determine whether the Discovery Learning model can
significantly enhance students' learning outcomes in comparison to traditional teaching
methods. By using both quantitative and qualitative data, the study sought to provide a
comprehensive evaluation of the model's impact on students' academic performance,
engagement, and overall learning experience at SD Negeri No. 106189 Sennah.

RESULTS

The results of this study indicate that the implementation of the Discovery Learning model
had a positive effect on the students' learning outcomes at SD Negeri No. 106189 Sennah.
The data from the pre-test and post-test showed a significant improvement in the
academic performance of students in the experimental group, who were taught using the
Discovery Learning model, compared to the control group, which received traditional
teaching methods.

The mean score of the post-test for the experimental group was notably higher
than that of the control group, suggesting that the Discovery Learning model facilitated
better understanding and retention of the material. In the experimental group, students
demonstrated a higher level of engagement and active participation during the lessons.
The Discovery Learning model, which encourages students to explore and discover
knowledge on their own through hands-on activities and guided inquiry, appeared to
capture students' attention and foster a deeper connection to the content.

Observations of classroom activities revealed that students in the experimental
group were more involved in discussions, problem-solving tasks, and collaborative
activities, compared to students in the control group, who were more passive during
traditional lectures. The post-test scores of the experimental group also reflected a greater
ability to apply the concepts they had learned. Students showed improvements not only in
recall but also in their ability to analyze and synthesize information.

This suggests that the Discovery Learning model helped students develop higher-
order thinking skills, such as critical thinking and problem-solving, which are essential for
deeper learning. In contrast, the control group showed more limited improvement in these
areas, indicating that traditional methods may not be as effective in encouraging students
to think critically and engage with the material at a deeper level. In addition to academic
performance, the observations revealed that the Discovery Learning model positively
impacted students' motivation and interest in the subject matter.

Students in the experimental group were observed to be more enthusiastic about
the lessons, taking initiative in their learning and demonstrating curiosity about the topics
being taught. The model’s emphasis on exploration and inquiry allowed students to take
ownership of their learning, which likely contributed to the increased motivation and
enjoyment of the learning process. Classroom interactions in the experimental group also
revealed increased collaboration among students. As part of the Discovery Learning
model, students worked together in groups to solve problems, share their findings, and
discuss their understanding of the material.

This collaborative approach not only improved their social skills but also helped
them learn from one another, enhancing the overall learning experience. The control
group, however, showed less interaction, with students primarily relying on the teacher
for answers and guidance. Another key finding from the study was that the Discovery
Learning model supported differentiated learning. Students in the experimental group
were able to explore the material at their own pace and engage in activities that matched
their individual learning styles and needs.

This flexibility allowed students to approach learning in a way that suited their
strengths, leading to a more personalized and effective educational experience. In
contrast, the more structured and uniform approach of traditional teaching in the control
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group did not provide the same opportunities for differentiation. The results of the study
also suggest that the Discovery Learning model may have long-term benefits for students'
academic development. The increase in critical thinking, problem-solving, and
collaboration skills observed in the experimental group indicates that these students may
be better equipped to handle more complex tasks in the future.

Furthermore, the model’s focus on active learning and inquiry may have helped
students develop a deeper love for learning, which could positively impact their academic
achievements in subsequent subjects and grade levels. In conclusion, the findings of this
study strongly suggest that the Discovery Learning model can significantly improve
students' learning outcomes in terms of academic performance, engagement, and
motivation. The positive results from the experimental group, coupled with the more
passive and limited performance of the control group, highlight the advantages of
incorporating more student-centered, inquiry-based approaches into the classroom.

These results provide strong evidence for the effectiveness of Discovery Learning
in enhancing students' learning experiences at SD Negeri No. 106189 Sennah, offering
valuable insights for educators seeking to improve teaching methods and student
outcomes.

DISCUSSION

The findings of this study indicate that the Discovery Learning model significantly
improved students’ learning outcomes at SD Negeri No. 106189 Sennah. The marked
increase in the post-test scores of the experimental group compared to the control group
highlights the positive impact of this student-centered approach. Discovery Learning,
which emphasizes exploration, critical thinking, and problem-solving, allowed students to
engage more deeply with the subject matter.

These results align with previous studies that suggest Discovery Learning fosters
higher-order thinking and deeper understanding compared to traditional teaching
methods that are more passive. One of the key advantages of the Discovery Learning
model is its ability to promote active engagement among students. In this study, students
in the experimental group were observed to participate more actively during lessons. They
were not just recipients of information but were tasked with discovering knowledge
through guided inquiry and hands-on activities.

This active involvement is known to improve retention and comprehension, as
students construct their own understanding of the material through their experiences,
rather than simply memorizing facts. This active learning process is crucial in ensuring
that students do not just remember information, but are able to apply it meaningfully.
Furthermore, the increased collaboration among students in the experimental group
played a significant role in enhancing their learning experience. Working together on
problems and discussions allowed students to exchange ideas, clarify their understanding,
and learn from one another. This collaborative aspect of Discovery Learning fosters social
skills and teamwork while reinforcing the concepts being taught. It also creates an
environment where students can express their ideas confidently and receive feedback,
which is essential for building a deeper understanding of the subject matter.

In contrast, the more traditional methods used with the control group did not offer
the same opportunities for peer-to-peer learning, resulting in less interaction and
collaboration. Another important finding was the increased motivation and enthusiasm for
learning observed in the experimental group. Students in this group were more curious,
engaged, and eager to participate in the learning process. The hands-on, problem-solving
nature of the Discovery Learning model made lessons more interesting and relevant to
their everyday lives. This heightened motivation is essential in fostering a lifelong love of
learning.
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When students are motivated and find the material engaging, they are more likely
to take ownership of their education, which in turn can lead to greater academic success.
In addition to motivation, the study demonstrated that Discovery Learning encouraged the
development of critical thinking and problem-solving skills. Students were challenged to
analyze situations, ask questions, and find solutions independently or in groups. This not
only helped them understand the subject matter more deeply but also equipped them with
skills they can apply across various areas of learning. Critical thinking and problem-
solving are crucial in today’s education system, as they prepare students to tackle real-
world challenges. The control group, which received traditional direct instruction, did not
engage in activities that fostered these higher-order thinking skills to the same extent.

Furthermore, the flexibility of the Discovery Learning model in accommodating
different learning styles was evident in this study. Students in the experimental group
were able to explore the material in ways that suited their individual needs and
preferences. This differentiation allowed students to learn at their own pace, ensuring that
each student could grasp the material fully before moving on. In contrast, traditional
teaching methods often follow a more rigid structure, which may not address the diverse
learning needs of all students in the class.

This flexibility is a significant advantage of Discovery Learning in supporting
diverse learners and ensuring all students can benefit from the lessons. While the results
were overwhelmingly positive, it is important to note that the successful implementation
of Discovery Learning requires adequate preparation and support. Teachers must be well-
trained in the methods of inquiry-based learning and be prepared to guide students
through the problem-solving process. In this study, the teacher’s role as a facilitator was
crucial in ensuring that students remained on track and were able to access the necessary
resources to explore the material.

Future studies should focus on how to best support teachers in adopting and
effectively using the Discovery Learning model in the classroom, as well as examining
potential challenges that may arise in different educational contexts. In conclusion, the
Discovery Learning model has proven to be an effective approach for improving students'
academic performance, engagement, and motivation at SD Negeri No. 106189 Sennah.

The active, collaborative, and student-centered nature of the model helped
students develop a deeper understanding of the material, enhanced their critical thinking
abilities, and increased their enthusiasm for learning. These results suggest that Discovery
Learning can be a valuable tool for enhancing the quality of education, offering a more
meaningful and engaging learning experience for students.

CONCLUSION

Based on the results of the research, classroom actions are carried out in an effort to
improve student learning outcomes in QS learning. Al-Hujurat verse 13 uses the Discovery
Learning learning model, the following can be concluded. Improvement of Student
Learning Outcomes The implementation of the Discovery Learning learning model has
proven to be effective in improving student learning outcomes. This is shown by the
increase in the average score of student learning outcomes in each cycle. Before the action,
many students had not reached the Minimum Completeness Criteria (KKM). After taking
action through Discovery Learning, there was a significant increase in the number of
students who reached or exceeded the KKM. Increased Student Participation and Activities
Discovery Learning is able to increase students' active participation during learning.
Students are more involved in the process of exploration, discussion, and problem-solving.
This helps students understand QS material. Al-Hujurat verse 13 in depth and relevant to
the context of their daily lives. Fun Learning Model Discovery Learning creates an
interactive and fun learning atmosphere. Students feel more interested in learning
because they are actively involved in finding concepts independently, with the guidance of
teachers as facilitators. Based on these results, it can be concluded that the application of
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the Discovery Learning learning model is an effective method to improve student learning
outcomes on QS material. Al-Hujurat verse 13 in grade 4 of SD Negeri No. 106189 Sennah.
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