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Abstract: This study aims to improve students' Concept Understanding in Islamic Education by 
using the Problem-Based Learning Model. This study is a classroom action research that uses four 
steps, namely planning, action, observation and reflection. The subjects of this study were 
elementary school students. The data of this study were obtained by test and observation 
techniques. Tests are used to improve students' understanding and observations are used to 
analyze teacher and student learning activities. The data analysis technique used in this study is 
descriptive statistics by comparing the results obtained with indicators of research success. The 
results of the study indicate that learning using the Problem-Based Learning Model can improve 
students' conceptual understanding. This can be seen from the increase in the percentage of 
completeness of improving students' conceptual understanding in each cycle with details of the 
pre-cycle 46.56%, the first cycle 77.57% and in the second cycle increased to 89.77%. Thus, the use 
of the Problem-Based Learning Model can be used as an alternative to improve student learning 
outcomes. 
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INTRODUCTION  
Islamic Religious Education (PAI) is one of the fundamental subjects in the education 
system in Indonesia. This subject not only aims to instill religious knowledge in students, 
but also to form noble character and morals that become provisions in daily life. Through 
PAI, students are expected to be able to understand and apply Islamic religious values, 
such as faith, piety, and commendable morals, in their personal, family, and community 
lives. One of the challenges in learning PAI is to convey abstract concepts such as destiny, 
effort, tawakal, and sincerity. These concepts are often difficult for students to understand 
because the learning methods used are still dominantly centered on lectures. As a result, 
students tend to be passive and less able to relate learning materials to the context of daily 
life.  At SD Negeri No 106218 Pematang Toba, this problem is also a major concern. Based 
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on initial observations, many grade VI students showed a low understanding of abstract 
concepts in PAI.  

This is shown through the results of unsatisfactory evaluations and low student 
participation during the learning process. Therefore, efforts are needed to improve 
student understanding by applying more innovative and effective learning methods.  One 
approach that can be used is the Problem-Based Learning (PBL) learning model. This 
model provides opportunities for students to be active in the learning process through 
relevant problem-solving. By placing students at the center of learning, PBL is expected to 
increase student engagement and help them understand abstract concepts in more depth. 
Problem-Based Learning (PBL) is a student-centered learning model, in which they are 
faced with real, relevant problems to solve.  

This approach encourages students to actively think critically, work 
collaboratively, and develop problem-solving skills. In the context of PAI learning, PBL is 
very relevant because it is able to connect abstract concepts with real experiences that 
students face in daily life. For example, the concepts of destiny and effort can be taught 
through case studies that motivate students to understand how they can plan something 
seriously while still surrendering to Allah SWT.  With PBL, students not only receive 
information from teachers but also become active in the learning process. They are invited 
to discuss, analyze problems, and find appropriate solutions based on Islamic values. This 
process not only improves students' understanding of the material but also helps them 
internalize religious values into everyday attitudes and behaviors.   

Through the application of the Problem-Based Learning model in PAI learning in 
grade VI of elementary school, it is hoped that there will be an increase in student 
involvement, both intellectually and emotionally. Students will be more motivated to 
learn, as learning becomes more interesting and relevant to their lives. In addition, the 
understanding of abstract concepts such as destiny, effort, tawakal, and sincerity can be 
significantly improved, so that PAI learning not only stops at the theoretical level, but also 
has an impact on the development of students' character and spiritual attitudes in real life. 
Therefore, this study was conducted to apply and examine the effectiveness of the PBL 
model in improving the understanding of the concept of PAI in grade VI of SD Negeri No 
106218 Pematang Toba. 

METHODS 

This research is a classroom action research (PTK) with a qualitative approach. PTK is 
carried out in several cycles which include planning, implementation, observation, and 
reflection stages. This study uses 2 variables, namely, 1) Free Variables, Problem-Based 
Learning learning model; 2) Bound Variables: Students' understanding of concepts in PAI 
subjects. All students are Muslims in class VI consisting of 12 students. Types of Data, 
Qualitative data (observation and interviews) and quantitative data (learning evaluation 
results), Data Sources, Students, teachers, and learning documents. Data Collection 
Techniques, 1) Observation of the learning process; 2) Interviews with students and 
teachers; 3) Concept understanding evaluation test. 

RESULTS 

Islamic Religious Education (PAI) learning in grade VI of SD Negeri No. 106218 Pematang 
Toba, which consists of 12 students, shows a number of problems in the teaching and 
learning process. Based on initial observations and the results of previous evaluations 
carried out on November 30, 2024, it was found that the majority of students had difficulty 
understanding abstract concepts in PAI materials, such as destiny, effort, tawakal, and 
sincerity. The learning process at the pre-cycle stage tends to be dominated by the lecture 
method, where the teacher is the center of learning, while students only listen and take 
notes.  
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This approach makes students less active, their participation minimal, and their 
emotional and intellectual involvement in the learning process relatively low. As a result, 
students' understanding of the material is not optimal, as can be seen from, 1) Low 
student evaluation results, with the average student score only reaching 70, below the 
Minimum Completeness Criteria (KKM) set, which is 75; 2) Lack of participation in class 
discussions, where only 3-4 students actively answer questions or give opinions, while 
other students tend to be passive; 3) Difficulty in applying PAI values in daily life, such as 
understanding the relationship between effort and tawakal or applying the concept of 
sincerity in daily activities.  

This condition indicates the need for a more interactive and relevant approach to 
students' lives to improve their understanding and engagement. Therefore, interventions 
with the Problem-Based Learning (PBL) learning model are designed to improve this 
condition by providing contextual, active, and collaborative learning experiences. The 
initial ability test is given to find out the ability of students before the implementation of 
PBL, the initial ability test contains multiple-choice questions that show how students 
understand the concepts contained in the material of faith in Qada and Qadar with the 
learning of lecture methods, as well as the learning results of students before the 
implementation of Problem Based Learning. Remarks: Learning outcomes of students who 
completed KKM 75, 1) Complete = 9 people; 2) Incomplete = 3 people. The Percentage of 
Classical Completeness is calculated based on the formula, description, P: Value in process, 
F: Frequency of students, N: Total number of students. 

Based on Table 4.2 In cycle I, the results of the learning evaluation showed a 
significant improvement compared to pre-cycle conditions. Of the 12 students who took 
part in the learning, as many as 9 students managed to reach the Minimum Completeness 
Criteria (KKM) set, which is 75, so that the completion rate reached 75%. The average 
class score also increased from 70 in the pre-cycle to 80 at the end of the first cycle. 
However, there are still 3 students who have not reached the KKM with an average score 
of 65. These students need more attention in understanding the material and need a more 
supportive learning approach in the next cycle. However, overall, learning with the 
Problem-Based Learning (PBL) model has succeeded in improving students' 
understanding and motivation to learn. Observation is used to observe and monitor 
students during cycle I. Observation was carried out by referring to the observation sheet 
consisting of 5 things observed, namely: 1) Students actively discussed in groups. 2) 
Students ask questions to teachers or friends. 3) Students record or document the results 
of the discussion. 4) Students try to find solutions to the given problems. 5) Students 
appear enthusiastic and enthusiastic during learning.  

Based on the criteria on the observation sheet, the following are the results of the 
observations made in Cycle I. Based on Table 4.3 which contains the observation sheet 
used to assess student involvement during the learning process in cycle I, the following 
results were obtained, 1) Most of the students showed activity in group discussions; 2) Of 
the 12 students, about 75% of the students were actively involved in exchanging opinions 
with their group members. However, there were 3 students who contributed less, tended 
to be passive, and only followed the flow of the discussion without giving ideas. This 
indicates the need to strengthen student involvement through more optimal group 
management. Only a small percentage of students ask questions during the learning 
process. Observations noted that 4 students seemed to dare to ask questions, both to 
teachers and to peers. However, the majority of students seemed hesitant or did not feel 
confident to ask questions. It is shows the need for strategies to increase students' courage 
in asking questions, such as providing stimulus or more intensive encouragement from 
teachers. 

Most of the students have recorded the results of the group discussion. A total of 9 
students well documented the key points generated during the discussion. However, there 
were 3 students who did not actively record the results of the discussion, so they looked 
difficult when they had to convey the results of the group. Students show good efforts in 
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finding solutions to problems given in problem-based learning (PBL). Of the 12 students, 
10 students seemed enthusiastic about trying various ways to solve problems, both 
through discussions and references provided by the teacher. However, 2 students seemed 
to lack understanding of their role in solving problems, so their contribution in the group 
was still minimal. In general, the classroom atmosphere looks more dynamic compared to 
pre-cycle. A total of 8 students seemed excited, active, and showed enthusiasm during the 
learning. However, the other 4 students tended to be passive and less involved in 
classroom activities, likely because they were not used to the problem-based learning 
model.  

Overall, the implementation of cycle I showed significant progress in student 
engagement during learning. Students are getting used to the Problem-Based Learning 
(PBL) method which requires them to actively discuss, ask questions, and find solutions. 
However, some aspects such as the courage of students to ask questions and the full 
involvement of all group members still need improvement. Based on interviews conducted 
with students after the implementation of cycle I regarding the implementation of 
problem-based learning (PBL) in cycle I, the following descriptions were obtained, 1) Most 
of the students gave positive responses to the method problem-based learning. They 
stated that this method makes learning more interesting and different than usual. Students 
feel that activities such as discussing and solving problems provide new experiences that 
involve not only memorization, but also deep understanding.  

However, some students also revealed that they need time to adapt to this method 
because they are not yet used to it; 2) The Ability of PBL Models in Helping to Understand 
Abstract Concepts. The majority of students stated that the PBL model helped them 
understand abstract concepts such as destiny, effort, tawakal, and sincerity better. 
Through problem-solving that is associated with real-life situations, students find it easier 
to connect theory with practice. One of the students gave an example of how the concept of 
tawakal is easier to understand when it is associated with planning and business cases. 
However, there are some students who feel that they are still confused and need more 
detailed guidance from the teacher to understand these concepts; 3) Discussion 
Experience in Groups: Most students stated that discussing in groups is a fun and 
rewarding experience. They feel more confident because they can share ideas and listen to 
their friends' opinions. Some students also stated that discussions helped them find better 
solutions than if they were studying on their own.  

However, some students expressed challenges, such as difficulty organizing the 
division of tasks in groups or facing friends who were less actively participating; 4) 
Challenges in learning with the PBL model, Students identified several challenges faced 
during learning using the PBL model. The main challenge is to understand the problems 
posed by the teacher, especially for students who are not yet familiar with this method. In 
addition, there are students who find it difficult to manage their time during group 
discussions, so that some problems are not solved completely. Some students also 
mentioned that they still feel embarrassed to ask questions or express opinions in front of 
their peers; 5) Relevance of learning to daily life, Most students state that problem-based 
learning is very relevant to daily life. They feel that the cases presented in the learning 
help them understand how religious values can be applied in various real-life situations.  

One of the students mentioned that this method made them realize the importance 
of effort and tawakal in facing life's challenges. However, there are also students who feel 
the need for more examples simple and concrete to better understand the relationship 
between learning and their lives.  The interviews showed that the PBL method in the first 
cycle had a positive impact on students' understanding and learning experience. Students 
find this method interesting, relevant, and helps them understand abstract concepts 
better. However, there are challenges that need to be improved, such as improving 
guidance from teachers, managing discussion time, and efforts to build students' courage 
in asking questions or expressing opinions. This will be a concern in cycle II to increase the 
effectiveness of learning. In the second cycle which was held on December 6, 2024, the 
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application of the Problem-Based Learning (PBL) learning model in Islamic Religious 
Education (PAI) learning in grade VI showed a significant increase compared to the 
previous cycle.  

The following are the results of the evaluation of students' learning in Cycle II of the 
implementation of Problem Based Learning. Remarks: The learning outcomes of students 
who completed KKM 75 , 1) Complete = 12 people; 2) Incomplete = 0 people. The 
percentage of Classical Completeness is calculated based on the formula, the description is, 
1) P: Value in process; 2) F: Frequency of learners; 3) N: Total number of students. 

Based on Table 4.4 from a total of 12 students in grade VI, all of them managed to 
achieve a level of learning completeness with a percentage of 100%. This improvement 
reflects the success of improving problem-based learning strategies (PBL) carried out 
based on evaluation in cycle I. The results of the learning evaluation show that all students 
are able to understand abstract concepts in Islamic Religious Education (PAI), such as 
destiny, effort, tawakal, and sincerity, better. In the final test of the cycle, students 
demonstrate the ability to apply these values to real cases that are relevant to daily life. 
They are not only able to answer questions correctly, but also show a deep understanding 
through the reasons and explanations given.  

This success is also supported by the observation of student activities during 
learning. Students seem to be more active in group discussions, asking questions, and 
finding solutions to the problems given. In addition, their enthusiasm during the learning 
process is increasing, which can be seen from their full involvement in every stage of 
learning. Success factors in the second cycle include improving teacher guidance during 
discussions, using more concrete cases and in accordance with student experience, and 
more effective time management. This makes learning more directed, interesting, and 
meaningful for students. During the second cycle, observations are again used to observe 
and monitor students during cycle II. Observation was carried out by referring to the 
observation sheet consisting of 5 things observed, namely, 1) Students actively discussed 
in groups. 2) Students ask questions to teachers or friends; 3) Students record or 
document the results of the discussion. 4) Students try to find solutions to the given 
problems. 5) Students appear enthusiastic and enthusiastic during learning. Based on the 
criteria on the observation sheet, the following are the results of observations made in 
Cycle II.  

Based on Table 4.5 of the observation results using observation sheets in the 
implementation of cycle II, learning with a problem-based model (PBL) showed a 
significant improvement in student involvement compared to the previous cycle. Here is a 
detailed description of the observation results for each aspect observed. In cycle II, all 
students were seen actively discussing in their respective groups. They share opinions, 
give feedback, and complement each other's ideas. Discussion activities are more 
structured than cycle I, with each group member taking a role in completing the assigned 
tasks. Most students began to show courage to ask questions, both to the teacher and to 
their friends in the group. The questions asked are also more in-depth, indicating that 
students are beginning to understand concepts and are trying to explore the material 
more critically.  

Teachers also provide effective guidance in answering students' questions, so they 
feel more confident in asking questions. All groups of students were seen taking note of 
the key points of their discussions. Some students even use creative means, such as 
creating diagrams or tables to summarize the results of the discussion. This 
documentation helps students in presenting the results of their group work more clearly. 
Students' efforts in finding solutions to the problems given seem to be increasingly 
systematic. They don't just try to answer the problem, but also analyze the various 
possible solutions and discuss the most suitable alternatives. This shows an improvement 
in critical and collaborative thinking skills.  

The enthusiasm of students can be seen throughout the learning process. They 
seemed enthusiastic in participating in every stage of learning, from problem exploration 
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to presentation of discussion results. The classroom atmosphere becomes more lively, 
with students actively engaged and showing a positive attitude towards learning. 
Significant increase in observations in this cycle II can be attributed to the improvement of 
learning strategies carried out by teachers. The cases or problems given are more relevant 
to the student's experience, so they feel more interested and motivated to participate. 
Teachers also provide more intensive guidance, especially in facilitating group discussions 
and motivating students who were previously less active. Overall, the implementation of 
PBL learning in cycle II succeeded in creating a conducive, interactive, and meaningful 
learning atmosphere.  

All the aspects observed showed improvement, reflecting the success of this method 
in increasing student participation, understanding, and motivation. Based on interviews 
with students at the end of the second cycle of learning, a number of responses were 
obtained that showed a positive response to the application of the problem-based learning 
method (PBL). The following is a description of the interview results for each question 
asked, 1) Opinions about the problem-based learning method (PBL), Most students stated 
that the PBL method used by teachers was very interesting and fun. They feel that learning 
becomes more dynamic because they are actively involved in the learning process. 
Students also feel that this method makes them more focused, especially since the material 
is delivered through problem-solving that is relevant to their lives; 2) The Ability of the 
PBL Model in Helping to Understand Abstract Concepts, Almost all students revealed that 
this method is very helpful for them in understanding abstract concepts.  

They explain that by using real-life case examples or problems, they can more easily 
relate the concept to everyday life. One of the students gave an example that through 
group discussions, he better understood how the concepts of business and tawakal can be 
applied simultaneously in facing life's challenges; 3) Group Discussion Experience, 
Students feel happy and motivated when discussing in groups. They mentioned that group 
discussions provide an opportunity to exchange ideas, learn from friends, and solve 
problems together. Some students also feel that having a group discussion makes them 
more confident to deliver opinions and ideas; 4) Challenges in Learning with the PBL 
Model, Some students mentioned that the main challenge they faced was how to manage 
the discussion time properly.  

Some groups also experienced initial difficulties in dividing tasks and 
responsibilities, although these challenges could be overcome after receiving direction 
from teachers. In addition, there are students who feel they need more guidance in 
analyzing complex problems; 5) Relevance of Learning to Daily Life, All students agree that 
this problem-based learning is very relevant to daily life. They argue that this model helps 
them see how religious values can be applied in a variety of real-life situations, such as 
working hard while still surrendering to God. Students also stated that this learning 
experience motivates them to become more responsible and reflective individuals in 
facing life's challenges. The results of the interviews showed that students responded very 
positively to the implementation of PBL in cycle II. They not only enjoy the learning 
process but also experience immediate benefits in understanding abstract concepts and 
applying them in daily life. The challenges faced by students are technical and can be 
overcome with more intensive teacher guidance.  

Overall, the implementation of PBL has succeeded in creating meaningful, relevant 
learning, and building students' collaboration skills and critical thinking. The 
implementation of classroom action research (PTK) conducted to improve students' 
understanding of concepts through the Problem-Based Learning (PBL) method in Islamic 
Religious Education (PAI) learning in grade VI showed significant development from pre-
cycle to cycle II. Based on Graph 4.1 In the pre-cycle stage, student learning outcomes 
showed a very low level of completeness, with only 41.7% of students achieving the 
minimum completeness criteria (KKM). Most students have difficulty understanding 
abstract concepts such as destiny, effort, tawakal, and sincerity. Learning is conventional 
with a lecture approach, so students tend to be passive and less actively involved. The 
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observation results showed that students rarely discussed, did not ask questions, and 
were less enthusiastic during learning.  

In cycle I, the PBL method began to be applied. Learning outcomes showed an 
increase with 75% of students achieving KKM. Students begin to engage in group 
discussions, although not yet optimally. Some Students still feel embarrassed to ask 
questions or express opinions, and there are difficulties in managing the time of 
discussions. The results of interviews and observations indicate that students find 
learning more interesting than before. However, they also revealed challenges such as a 
lack of confidence in discussing and difficulty understanding concepts without further 
help from teachers.  

Teachers also noted that more intensive mentoring is needed to ensure all students 
are actively engaged. In cycle II, the application of the PBL method has been improved. The 
students' learning outcomes reached 100% completeness, showing that all students 
managed to understand the abstract concepts taught. Students become more active in 
discussing, asking questions, and finding solutions to given problems. The results of the 
interviews showed that students felt more confident and understood abstract concepts 
such as tawakal and sincerity better through group discussions and contextual examples 
given. Observations showed an increase in students' enthusiasm during learning. 
Challenges in cycle I, such as shyness and difficulty managing time, have been successfully 
overcome through better mentoring strategies and more structured time allocation. 

 Overall, the application of the PBL method has succeeded in improving students' 
learning outcomes, participation, and understanding of concepts from pre-cycle to cycle II. 
The change in learning strategy from lectures to PBL allows students to be more active 
and motivated to learn. This problem-based learning not only helps students understand 
abstract concepts cognitively, but also encourages the internalization of religious values in 
daily life. This success shows the importance of choosing the right learning method to help 
students develop their potential to the fullest, both intellectually and spiritually. This is 
also the basis for teachers to continue to evaluate and improve learning methods to 
achieve more optimal results in the future. 

DISCUSSION 

The findings of this study indicate that Problem-Based Learning (PBL) effectively 
enhanced students' understanding of key concepts in the sixth-grade class at SD Negeri No 
106218 Pematang Toba. The implementation of PBL allowed students to engage deeply 
with the material by addressing real-life problems related to the subject matter. This 
hands-on approach encouraged students to think critically, apply their knowledge, and 
collaborate with their peers, which significantly contributed to a more comprehensive 
understanding of the concepts being taught. The increase in students' post-test scores 
reflects the positive impact of PBL on their ability to analyze and solve problems 
independently. One of the key advantages of using PBL in this study was its focus on active 
learning and student-centered instruction.  

By working through problems, students were able to connect theoretical 
knowledge to practical situations, making the learning experience more relevant and 
meaningful. This approach also fostered a sense of ownership over their learning process, 
as students took the lead in discovering solutions and collaborating with one another. The 
opportunity to engage in discussions and share different perspectives within groups 
helped them develop a deeper understanding of the content. Additionally, the results 
suggest that PBL promotes critical thinking and problem-solving skills.  

Students were not just memorizing information but were encouraged to analyze, 
question, and explore solutions in a structured yet flexible environment. This emphasis on 
inquiry and reflection helped students develop essential skills that are valuable beyond 
the classroom, such as analytical thinking, teamwork, and decision-making. Therefore, PBL 
proves to be a powerful teaching strategy, as it not only improves understanding of 
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academic content but also fosters skills that support lifelong learning and personal 
growth. 

CONCLUSION 

Based on the results of the classroom action research (PTK) that has been carried out, it 
can be concluded that the application of the Problem-Based Learning (PBL) method can 
effectively increase students' understanding of concepts in Islamic Religious Education 
(PAI) learning in grade VI. The following are the concluding points summarized from this 
study, 1) Improvement of Learning Outcomes, In the pre-cycle stage, the student 
completion rate only reached 41.7%, indicating a very low understanding of concepts, In 
the first cycle, the application of the PBL method increased the completion rate to 75%, 
with most students starting to be actively involved in learning, In the second cycle, the 
completion rate reached 100%, indicating that all students managed to understand 
abstract concepts such as destiny, effort, tawakal, and sincerity well; 2) Increased Student 
Engagement, Students become more active in discussing, asking questions, and finding 
solutions to problems given during learning,  The implementation of PBL increases 
student enthusiasm, which can be seen from the observation results that students are 
more enthusiastic and interested in learning; 3) Relevance to Daily Life, Students feel that 
problem-based learning methods are relevant to their lives because they can relate 
religious concepts to real situations they experience; 4) Effectiveness of PBL in 
Understanding Abstract Concepts, The PBL model helps students to understand abstract 
concepts through group discussions, independent exploration, and active learning 
experiences. Thus, the problem-based learning method has proven to be an effective 
approach to improve students' understanding of concepts, especially in PAI learning that 
involves religious values that need to be internalized. 
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