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Abstract 
This study examines the importance and value of Islamic Religious Education for 
university students, with particular attention to the relationship between 
personal interest and the necessity of spiritual and moral development in higher 
education. Using a qualitative phenomenological approach, data were collected 
through semi-structured interviews, observations, and documentation involving 
students from diverse academic backgrounds. The data were analyzed using 
Interpretative Phenomenological Analysis (IPA) to capture students’ lived 
experiences. The findings indicate that religious education is not merely 
perceived as a compulsory subject, but is experienced as a meaningful process 
that contributes to character formation, moral development, and life balance in 
the context of rapid technological change. Students’ engagement emerges 
through the interaction between internal factors, such as personal beliefs, and 
external influences, including institutional environment and pedagogical 
practices. Importantly, the study reveals that what initially appears as an 
academic obligation can develop into personally significant engagement. These 
findings highlight the dynamic relationship between interest and necessity and 
suggest the need for more responsive and student-centered approaches in 
religious education. 
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A. Introduction 

Precisely a demographic that grew up alongside the explosive growth of 
information technology, Generation Z has a relatively high level of digital 
literacy, which influences how they learn, communicate, and access information 
(Celik 2023; Chen, Zhu, and Díaz del Castillo H. 2023). Unlike previous 
generations, Generation Z has a very significant difference. Based on 
observations, Gen Z is more responsive to digital devices than millennials. Even 
without prior learning or instruction, Gen Z can play them (Nurhalya and Damni 
2025; Zis, Effendi, and Roem 2021). Unlimited internet exposure makes 
Generation Z vulnerable to various forms of harmful content, such as 
disinformation, pornography, and popular culture trends that encourage 
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consumerist and hedonistic behavior, which can indirectly influence lifestyles 
and disrupt character formation and moral values (Amanah, Noperta, and 
Damni 2024). Amid the rapid digitalization that often reshapes religious values, 
religious education is expected to serve as a moral bulwark, instilling deep ethical 
and spiritual awareness so that the younger generation grows not only 
intellectually but also with strong moral integrity, thereby achieving a satisfying 
personal and social life (Aini, Ferry, and Damni 2024). 

Islamic Religious Education plays a crucial role in shaping the identity of 
a religious individual. Religion is a system of values, guidelines, instructions, and 
encouragement that helps individuals attain the objective of a better, good, and 
perfect life. Religion is one of the actions within a social system that exists within 
a person, involving belief in certain powers (magical or spiritual), and it functions 
to protect oneself and others (Jamin and Damni 2024). Islamic education 
significantly shapes a person's personality. Through religious lessons, they learn 
to control emotions, respect differences, and understand the importance of justice 
(Damni 2024). In the community context, the function of Islamic religious 
education is primarily to cultivate character and values. 

In the era of globalization and modernization, rapid information flows 
and change have marked this period, and many individuals experience confusion 
and a loss of identity (Risdianti, Jamin, and Damni 2024; Snow and Corrigall-
Brown 2015; Spears 2021). In the middle condition, religious education becomes 
more significant. Many people seek meaning and purpose in life, and religious 
education often offers insight into fundamental questions concerning existence, 
the purpose of life, and moral values. Education is essential and plays a 
significant role in the current era. 

Personal interest in religious education is typically influenced by factors 
such as life experience, social environment, and a desire to find meaning in life. 
For example, individuals who experience a crisis of identity or a moral dilemma 
perhaps feel pushed to delve into their religious beliefs. Family and community 
environments also play a significant role in fostering interest (Walker, Chan, and 
McEver 2021; Zhao and Sun 2020); on the other hand, there are demands to adapt 
to contemporary developments (Damni 2025). Therefore, research should 
examine how religious education can be optimized to meet individual spiritual 
and moral needs and to strengthen religious identity in an increasingly diverse 
society. This research is crucial given that religious identity and the role of 
religious education are increasingly salient in contemporary society. 
Furthermore, this research will examine religious education both as an object of 
interest and as a pressing need for the current generation. 

The main objective of this research is to understand, in depth and 
holistically, the life experiences of students at state Islamic religious universities, 
particularly in relation to personal interests and educational needs. Specifically, 
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this research will identify and describe the essence and primary motivations of 
students pursuing Islamic religious education, distinguishing genuine interest 
from external motivations. It will also explain and interpret the interaction 
between personal interest and external needs. Furthermore, it will analyze in 
detail students' lived experiences and perceptions of the benefits and challenges 
of Islamic religious education. 

 
B. Methods 

This research employs a qualitative, phenomenological approach. This 
approach was chosen because it aims to gain a deep understanding of 
individuals' subjective experiences regarding their interest in and need for 
religious education (Brinkmann 2023; Delmas and Giles 2023). Phenomenological 
studies offer an in-depth approach to analyzing and understanding human 
experience. This study employs a qualitative approach with Interpretative 
Phenomenological Analysis (Smith 2017; Squires 2023; Vaccarino Bremner 2025). 
The researcher positions himself to see the world through the eyes of the 
informant. The interpretation process proceeds in two stages: the informant 
interprets his life/experience regarding religious education, and the researcher 
interprets how the informant interprets these experiences. 

Following IPA’s requirement for a small, homogenous sample to allow for 
deep idiographic analysis, this study involved 23 university students from IAIN 
Kerinci. Participants were selected using purposive sampling with the following 
criteria: (1) Gen Z students (born 1997–2012), (2) currently enrolled in or having 
recently completed an IRE course, and (3) representing diverse academic 
backgrounds to capture varied perspectives on need versus interest. Sampling 
was discontinued once thematic sufficiency was reached, ensuring each 
individual’s narrative was explored in sufficient depth. 

The primary data were gathered through in-depth, semi-structured 
interviews, lasting approximately 35-55 minutes each. Key interview questions 
focused on: How do you describe your first encounter with IRE in university? 
and In what ways do you perceive this course as a personal need versus a 
curriculum requirement? To enrich the idiographic accounts, non-participant 
observations were conducted during IRE lectures to capture student engagement 
and behavioral cues. Furthermore, document analysis of students' reflective 
journals and course syllabi was used as contextual data to triangulate the 
findings and understand the pedagogical framework influencing their 
experiences. 

Data analysis followed the multi-stage IPA process: (1) repeated reading 
and initial noting of the transcripts; (2) developing emergent themes; (3) 
searching for connections across emergent themes; and (4) moving from 
individual cases to cross-case analysis (Smith 2017). This process ensured that the 
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final themes remained grounded in the participants' actual lived experiences 
while allowing for the researcher’s interpretative insights. 

To ensure credibility and confirmability, the study employed member 
checking, where participants reviewed their transcripts to ensure accuracy. 
Source triangulation was achieved by cross-referencing interview data with 
observation notes and document analysis. To maintain dependability, a clear 
audit trail was established, documenting every step from raw transcripts to the 
final thematic framework. The researcher also engaged in peer debriefing with 
fellow doctoral candidates to challenge potential biases and refine the logic of 
interpretations (Heath 2015). 

 
C. Results and Discussion 

The significance of Islamic Religious Education (IRE) in this institution is 
reflected in its status as a mandatory university core course. Enrollment data 
from 2022 to 2025 indicates that IRE consistently serves a massive student body. 
This extensive reach positions IRE not merely as a departmental subject but as a 
universal academic requirement. However, this high enrollment is primarily 
driven by institutional policy ('Need'), which often stands in contrast to the 
diverse levels of personal 'Interest' among Gen Z students from different 
disciplinary backgrounds. Understanding this dynamic is crucial, as the large 
number of students mandatorily enrolled in IRE does not inherently reflect a high 
intrinsic interest in the subject matter. 

This study aims to comprehend the perspectives of Generation Z students 
in viewing Islamic Religious Education as a synthesis of personal interests and 
life necessities. The analysis aims to elucidate several empirical categories: the 
significance of religious education as a moral and spiritual necessity, the 
interplay between interests and needs in the learning process, and the impact of 
social contexts, including family dynamics and pedagogical experiences within 
the classroom. The results demonstrate that while students initially enroll owing 
to curricular requirements, they subsequently perceive religious education as a 
moral framework that assists them in forming their religious identity and 
managing the intricacies of contemporary life. Consequently, interest in religious 
education arises from an understanding of existential requirements influenced 
by social and educational experiences. 

1. Religious Education as a Life Compass 
The analysis of participant narratives reveals a significant distinction 

between education as a formal requirement and education as an existential 
necessity. Participants do not perceive Islamic Religious Education (IRE) merely 
as a series of credits, but as a life compass essential for navigating the 
complexities of the digital age. 
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“We must distinguish between academic needs and life needs. For me, 
religious education is not just an academic matter... it is a fundamental 
need of life as a Muslim. It is the benchmark I use to measure whether my 
behavior is good or not.” (Informant A, October 2025). 

The findings suggest that for Gen Z students, the need for religion is often 
triggered by an apprehension regarding moral decline in the era of rapid 
technological advancement. Rather than seeing IRE as rigid dogma, they perceive 
it as a functional handle that provides social security and a clear identity. Another 
participant noted that religious study creates a social shield, where the public’s 
positive perception of their religious character acts as a deterrent against 
violating social norms: 

“Religious education forms our character in society... we become afraid to 
commit acts that violate norms because we value how the public views us 
as students of religion.” (Informant B, October 2025). 

Theoretically, while literature often separates intrinsic motivation 
(interest) from extrinsic pressure (need), these findings suggest a convergence. 
Interest is not antithetical to need; rather, interest is born out of a perceived 
existential need. When students feel vulnerable to the risks of moral decadence, 
their interest in IRE increases—not as a theological pursuit, but as a survival 
mechanism for their social and spiritual identity. This aligns with the spiritual 
dimension of transcendence mentioned by informants regarding the afterlife, 
suggesting that Gen Z’s engagement with IRE is deeply rooted in a desire for 
long-term stability rather than just a contemporary response  (Lamb et al. 2022; 
Turbón 2020).  

A secondary theme emerging from the data is the connection between 
transcendental belief and social conduct. Participants experienced Islamic 
Religious Education (IRE) not just as a worldly guide, but as a preparation for a 
future reality. This awareness of the afterlife serves as a powerful motivator for 
ethical behavior in the present. One informant expressed this transcendental 
conviction clearly: 

“If we perform virtuous deeds in this world, we will undoubtedly be 
recompensed in the afterlife... Religious education is a profound 
awareness of the ramifications of our activities.” (Informant C, October 
2025). 

Moreover, the study indicates that Gen Z students associate religiosity 
markers with their social identity. They regard the polite, peaceful, and serene 
demeanor cultivated by IRE as a type of social capital. For these pupils, the 
necessity of religion is affirmed when it generates a favorable public perception, 
serving as an instrument for effective socialization and moral stature within their 
community. The aforementioned discoveries exemplify what may be referred to 
as Pragmatic Transcendence. The participants' discourse is grounded in spiritual 
aspirations toward the afterlife, although their implementation of these 
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principles is notably pragmatic. They employ transcendental ideas to ground 
their temporal ethical considerations, indicating that for Gen Z, spiritual 
engagement is frequently motivated by a desire for a secure moral framework in 
a progressively intricate world. 

This reflects the core of Interpretative Phenomenological Analysis, where 
the researcher interprets how the participant interprets their destiny. The 
participant’s view of the afterlife is not just a theological statement; it is a 
psychological mechanism for character development and moral virtue. (Burritt 
2020; Guterman 2020). From an analytical perspective, the interest in religious 
deeds is intrinsically tied to the need for spiritual security. 

Consequently, character development in IRE is seen by students as a 
socialization factor. They do not study honesty or responsibility in a vacuum; 
they study them to become more capable of operating functions expected of 
humanity within their specific social environment. This suggests that IRE is most 
effective when it bridges the gap between individual spiritual aspirations and the 
collective social norms of the community. 

The analysis reveals that for Gen Z students, the need for Islamic Religious 
Education (IRE) is deeply tied to their social identity and public perception. 
Participants view religious values not just as personal faith, but as a set of visible 
indicators (religiosity markers) that define their character in the eyes of the 
community. One 20-year-old informant emphasized that the need for IRE 
manifests in the development of a specific social temperament: 

“The values formed from religious education mark one's religiosity. Those 
who truly understand religion become polite, peaceful, and serene 
characters.” (Informant F, October 2025). 

Furthermore, participants highlighted that this character formation acts as 
a social shield. Studying IRE creates an expectation of moral nobility, which in 
turn regulates their behavior to maintain public trust. As another informant 
noted: 

“Religious education forms a good view of us in the public's eyes. Because 
we are seen as students of religion, we are more conscious of our behavior 
in society.” (Informant G, October 2025). 

The data suggest that the maturity sought by these students is 
multifaceted, encompassing intellectual, mental, and moral readiness to enter the 
public sphere while being armed with the Qur'an and Sunnah. The utility of 
character often drives interest. While the national education context in Indonesia 
frames IRE as a strategic tool for nation-building and piety (Gani et al., 2024), 
students interpret this personally as a path toward human maturity. 

This aligns with the Interpretative Phenomenological Analysis (IPA) focus 
on how individuals make sense of their social worlds. The polite and serene 
character mentioned by informants is interpreted here as Social Capital. Students 
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are not just meeting an academic need for a grade; they are fulfilling a life need 
for social acceptance and moral standing. 

The tension of Interest Versus Need is resolved when students perceive 
that religious maturity makes them more capable of operating and functioning 
humanely. (Damni 2022; Zufriani, Pitriani, and Damni 2024). Consequently, IRE 
is not viewed as a rigid academic burden but as a necessary equipment for the 
next generation of successors to navigate a diverse society with a solid ethical 
foundation. This suggests that the interest in IRE is highest when students can 
see a direct correlation between their religious studies and their successful 
socialization in the public sphere. 

Data gathered from the field indicates that students do not view interest 
and necessity as competing forces; rather, they experience a transition where 
institutional necessity becomes a personal anchor. For Gen Z students, the 
necessity of Islamic Religious Education (IRE) is often sparked by a desire to have 
a handle (pegangan) in an increasingly complex society. One informant (a 21-
year-old student) described how this necessity manifests in daily conduct: 

“Religious education is essential as a benchmark for our lives. As we 
mature, we need to know which path to take. It acts as a judgment tool to 
measure whether our behavior is good or not.” (Informant I, October 2025) 

Furthermore, participants expressed that a need for social stability drives 
their involvement in IRE. They noted that religious education provides a 
framework for interacting with the community, ensuring that their behavior 
aligns with social norms. This suggests that for Gen Z, being involved in IRE is a 
proactive choice to secure a moral standing in the public eye. 

The findings illustrate that interest and necessity are deeply intertwined. 
While the university curriculum establishes IRE as an academic necessity, 
students' lived experiences transform this into an existential necessity. When 
students perceive IRE as a benchmark for their maturity, their personal interest 
is naturally ignited because the subject matter addresses their real-world 
anxieties regarding moral direction. By positioning IRE as a handle for daily life, 
participants are moving beyond the passive role of a student and into the active 
role of a moral agent. This integration suggests that interest is not a prerequisite 
for enrollment, but rather a result of discovering the functional utility of religious 
principles. Consequently, the involvement of Generation Z in religious education 
is most profound when they recognize that the necessity of the course directly 
serves their personal interest in achieving social and spiritual maturity (Hall and 
Hayes 2015). 

The findings indicate that participants do not view Islamic Religious 
Education (IRE) as a specialized subject for religious majors, but as a universal 
necessity for all students. They perceive it as a vital tool for anticipating moral 
decadence and forming a resilient character that can withstand the pressures of 
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the modern era. One participant emphasized that the relevance of IRE transcends 
academic boundaries: 

“Religious education is just as important for general students as it is for 
those in religious majors. It is a 'handle' that everyone must possess. It does 
not just happen in formal education; we can study and practice it 
anywhere, including within our community.” (Informant J, October 2025) 

Furthermore, the data show that students use IRE as a benchmark for 
social conduct. They are conscious of the public gaze, noting that their 
involvement in religious studies creates a positive reputation which, in turn, acts 
as a psychological barrier against violating social norms. One informant shared: 

“Because the public views us positively for studying religion, we become 
afraid to commit acts that go against social norms. It makes us more 
mature in deciding which path to take.” (Informant K, October 2025) 

The results illustrate that for Generation Z, religious education functions 
as a moral bridge for sorting and selecting information in a high-speed digital 
environment. While the institution may establish the necessity of the course, the 
students' interest is sustained by the functional role IRE plays in shaping their 
social and spiritual foundation. By providing strong ethical values, IRE enables 
students to navigate daily conduct, distinguishing between good and harm with 
a sense of maturity. This confirms that the involvement of Gen Z is not merely a 
response to a curriculum, but a proactive engagement with a system that 
provides them with a solid, ethical foundation (Nurhalya and Damni 2025). 

The integration of technology into everyday life has made the need for 
such a foundation even more acute. Consequently, the investigation into Interest 
and Necessity reveals that these two concepts are mutually reinforcing: the more 
students recognize the necessity of a moral handle to navigate social ambiguity, 
the more their personal interest in religious participation grows. Ultimately, IRE 
serves as a crucial link between personal behavior, community participation, and 
the universal spiritual values required in the current era. 

2. The Interplay Between Family Influence and Personal Interest 
Field interviews reveal that personal interest in religious education is 

rarely an isolated phenomenon; rather, it emerges from a synergy between 
familial support and the individual's evolving life experiences. The data indicate 
that while the family provides the initial situational element, it is the student's 
own internal drive that transforms an external obligation into a pillar of self-
identity. One informant, currently a student specializing in Islamic Religious 
Education (IRE), explained how their interest shifted from a sense of duty to a 
deep personal desire: 

“I am deeply interested, not simply because it is an obligation, but because 
of a personal desire to deepen my understanding of values and ethics. I 
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feel that studying religious education is essential to how I view and live 
my life.” (Informant L, October 2025) 

This narrative suggests that for Generation Z, religious awareness 
involves a profound internalization where principles are no longer just taught 
but are actively chosen. The transition from being a passive recipient of familial 
direction to an active PAI student highlights how personal preferences are 
cultivated through a supportive social milieu and ongoing educational 
engagement. 

The findings illustrate that Interest and Necessity are not parallel tracks 
but are deeply interconnected through the process of internalization. While 
familial influence provides the external direction, it is the student's intrinsic drive 
that establishes IRE as a foundation of self-identity. This aligns with the concept 
that preferences are not innate; they are shaped by the social milieu and 
educational background. When an informant states they want to deepen values 
and ethics, they are demonstrating that their interest has surpassed mere 
compliance with family expectations. In this context, religious education is no 
longer a requirement imposed from the outside, but a personal necessity used to 
navigate spiritual and ethical choices. The involvement of Gen Z in IRE is 
therefore a dynamic process: family and environment create the initial readiness, 
but the individual’s pursuit of moral maturity is what sustains long-term 
engagement. This confirms that to foster genuine involvement, religious 
education must resonate with the student's personal desire to find meaning and 
direction in their own lived experience. 

The findings indicate that for Generation Z students, interest in religious 
education is rarely a product of the external social environment; instead, it is a 
deeply rooted legacy of the family system. Participants view their involvement 
in Islamic Religious Education (IRE) not as an academic burden, but as an 
automatic progression of their familial and spiritual heritage. One informant 
highlighted the minimal role of the broader environment compared to the 
family's foundational influence: 

“The external environment only has a small influence; the most influential 
factor is the family condition that encourages us to learn. Ultimately, it 
depends on our own drive, but our family's educational background is the 
primary driver. I am following in my family's educational footsteps.” 
(Informant M, October 2025) 

For these participants, religious education provides the necessities of life 
and serves as a fundamental worldview. The data suggests that when a family 
possesses a strong religious education background, the student feels an 
automatic motivation to pursue similar academic and spiritual paths. The results 
clarify that interest in this context is often a result of Intergenerational 
Transmission. While the general social environment may offer diverse 
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influences, the family environment acts as a filter that establishes religion as a 
core component of self-identity. This suggests that the necessity felt by the 
student is a shared familial value that has been successfully internalized. 

From an analytical perspective, the student's automatic drive to follow 
their family's footsteps indicates that interest is not merely a spontaneous 
emotion but a structured view held in life. When the informant mentions that we 
depend on ourselves alone despite the family influence, it highlights the moment 
where external necessity meets internal interest. The family provides the 
direction, but the individual provides the intrinsic drive to deepen their religious 
awareness. This finding suggests that IRE programs in higher education can 
leverage this familial foundation by connecting classroom content to the lived 
experiences of the students' homes. By recognizing that personal interest 
influences others' awareness of religious identity, the involvement of one student 
becomes a catalyst for strengthening spiritual bonds within their broader social 
and familial networks. 

Field interviews reveal that Gen Z's involvement in Islamic Religious 
Education (IRE) often manifests through active leadership roles in religious 
ceremonies, despite a perceived social disconnect from traditional community 
study groups. Participants view their participation in formal competitions and 
local rituals as a direct application of their religious necessity. One informant (a 
21-year-old student) highlighted their active engagement in formal and ritualistic 
roles: 

“I have participated in the MTQ (Musabaqah Tilawatil Qur'an) at the 
regency and provincial levels. I have also served as a Bilal during the Eid 
prayers. To me, these roles are the practical implementation of religious 
education in daily life; they bring me closer to the essence of my 
faith.“(Informant A, October 2025) 

However, the data also uncovers a significant cultural barrier regarding 
traditional communal learning spaces (Majelis Taklim). Participants expressed a 
sense of awkwardness when joining these groups, as they are predominantly 
attended by older generations. One informant noted: 

“During holidays, I still follow religious studies with the fathers and local 
religious leaders (Ustad and Buya). However, these assemblies are usually 
identical with older mothers; it is very rare for young people to join. I feel 
a sense of awkwardness because there are no peers there, though it does 
not stop me from learning. “(Informant D, October 2025) 

The results indicate that while Necessity drives Gen Z to fulfill ritual roles 
(such as Bilal or MTQ participants), their interests are challenged by the lack of 
peer-oriented environments. The awkwardness described by participants 
suggests that traditional religious assemblies are currently viewed as taboo or 
socially incompatible for the younger generation, not because of the content, but 
because of the demographic makeup. 
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This finding provides a critical insight into the investigation of Interest 
and Necessity. It reveals that Gen Z possesses a high intrinsic drive to apply 
religious teachings, often taking on high-responsibility roles like Bilal. However, 
they struggle with the social milieu of traditional community learning. The 
environment, dominated by mothers and fathers, lacks the peer friends that 
typically facilitate interest for Gen Z. 

Consequently, religious education in society is not hindered by a lack of 
personal belief, but by a lack of age-appropriate socialization spaces. When 
individuals overcome this awkwardness, it demonstrates a profound 
internalization of religious identity where the personal necessity to learn 
outweighs the social discomfort. This suggests that to increase Gen Z 
involvement, community religious activities need to be restructured to be more 
inclusive and less taboo for younger participants, moving beyond the traditional 
generational boundaries. 

The findings indicate that for Generation Z, involvement in religious 
education often manifests through formal competitions and traditional roles, 
even when they feel socially alienated from communal learning spaces. 
Participants perceive their participation in events such as the Musabaqah 
Tilawatil Qur'an (MTQ) as a primary indicator of their religious engagement. 
One informant shared their experience in reconciling personal drive with the lack 
of peer presence in community study groups: 

“I have participated in MTQ at the regency and provincial levels, which I 
see as a key part of my religious education. However, I often feel a sense 
of 'awkwardness' when joining local religious assemblies (Majelis Taklim) 
because older parents almost exclusively attend them. There are no peers 
there, yet I continue to participate because I believe that as Muslims, we 
must know our own religion.“ (Informant B, October 2025) 

The data suggests that while traditional community studies are perceived 
as taboo or socially incompatible for youth, the internal sense of necessity the 
belief that one must understand their faithacts as a catalyst that overrides social 
discomfort. The results clarify that for Gen Z, interest in religion is often sparked 
by a desire for a comprehensive life framework rather than just ritualistic 
worship. When the informant asks, Don't we as Muslims know about our religion 
alone?, they are expressing a need for intellectual and spiritual literacy that 
transcends the generational gap. 

From an analytical perspective, this involvement serves as a model for the 
younger generation, demonstrating that IRE is not limited to narrow definitions 
of worship but includes inclusivity and interfaith cooperation (Averoezy 2021). 
By grounding religious identity in a complete and comprehensive teaching, 
students are better equipped to navigate an interconnected global world. The 
tension investigated here shows that Necessity (the obligation to know one's 
faith) can lead to active Involvement (MTQ, local studies), even when the social 
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environment is not supportive. This suggests that the future of IRE lies in its 
ability to bridge these generational gaps, ensuring that the interests of young 
people are nurtured in spaces that feel less taboo and more aligned with their 
modern, diverse social realities. 

Interest in Islamic Religious Education (IRE) of Gen Z students often 
begins with a sense of inadequacy that is later transformed through pedagogical 
engagement. The data suggests that the necessity of the subject is realized when 
the lecturer creates a space for intellectual and spiritual dialogue. One 21-year-
old informant reflected on this shift in perspective: 

“Initially, the teaching approaches made me feel inadequate, as if I did not 
understand the subject at all. However, the way the lecturer delivered the 
material shifted my perspective. Through our interactions and exchanges 
of views, I realized how limited my knowledge was, and I developed a 
genuine desire to study religious education more broadly as a tool for my 
personal development.“ (Informant Q, October 2025) 

This narrative indicates that religious awareness is not a static trait but an 
emergent property of social interaction. For this participant, the realization of 
their own knowledge gaps facilitated by a supportive lecturer became the 
primary driver for a deeper involvement in the subject. The results clarify that 
the necessity of IRE is often discovered through the lived experience of the 
classroom. While the student may initially feel alienated by the subject matter, a 
dialogical teaching style can bridge the gap between their current self-perception 
and their growth potential. 

From an analytical perspective, this transformation represents a move 
from extrinsic requirement to intrinsic interest. When the informant describes the 
lecturer’s role in their self-realization, they are highlighting the importance of 
communication with diverse backgrounds and interreligious communication. 
This suggests that IRE is most effective when it is not presented as a set of rigid 
doctrines, but as a framework for open dialogue and personal development. 
Ultimately, the investigation into Interest and Necessity reveals that the teacher-
student relationship is a crucial social interaction that shapes religious identity. 
By fostering an environment where students feel safe to acknowledge their 
limited knowledge, lecturers can ignite a desire for lifelong learning that ensures 
religious identity is grounded in both personal conviction and a commitment to 
strong interreligious communication. 

 
D. Conclusion 

This research concludes that for Generation Z university students, Islamic 
Religious Education (IRE) is not a static dichotomy between personal interest and 
academic necessity, but a dynamic transformation where institutional 
obligations evolve into a personal necessity of life through the synergy of familial 
foundations and pedagogical engagement. The phenomenological findings 
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reveal that student involvement is deeply rooted in intergenerational 
transmission, yet it is truly ignited in the classroom when lecturers act as 
existential bridges who validate subjective anxieties and transform initial feelings 
of inadequacy into a proactive desire for moral growth. While Gen Z often 
navigates a sense of awkwardness within traditional community spaces due to a 
generational gap, their internalized necessity for a functional moral compass and 
a social shield empowers them to embrace significant ritual roles as a means of 
navigating the ethical ambiguities of the digital era. Ultimately, the study asserts 
that the effectiveness of IRE depends on a dialogical-phenomenological approach 
that transcends mere cognitive transfer, embracing the lived experiences and 
spiritual vulnerabilities of the younger generation to establish a resilient and 
inclusive ethical foundation for life. 

 
*** 
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