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Abstract 
This study aims to analyze the implementation of Islamic educational 
epistemology in the practice of Islamic Religious Education (PAI) at Pondok 
Pesantren Al Azzaam. Islamic educational epistemology addresses the nature of 
knowledge, its sources, the validity of truth, and methods of acquisition, which 
directly influence the objectives, content, and processes of PAI instruction. The 
study employs a qualitative approach with a descriptive-analytical method. Data 
collection techniques include classroom observations of PAI learning, 
documentation studies of curricula and teaching materials, and in-depth 
interviews with three PAI teachers representing the fields of Qur’anic studies, 
Aqidah-Akhlaq (faith and ethics), and Fiqh (Islamic jurisprudence). The findings 
reveal that the implementation of Islamic educational epistemology at this 
pesantren is realized through the integration of Naqli (revealed knowledge), 
‘Aqli (rational knowledge), and Tajribi (empirical knowledge). This integration 
is reflected in the formulation of learning objectives, selection of instructional 
materials, and teaching methods that combine memorization, conceptual 
understanding, critical reasoning, and the practice of Islamic values. 
Furthermore, habituation to ethical conduct, teacher role modeling, and the 
pesantren culture serve as essential foundations for developing students’ 
epistemological awareness. The study confirms that a holistic and integrative 
application of Islamic educational epistemology in PAI instruction provides a 
robust philosophical foundation for cultivating comprehensive, critical, and 
ethical religious understanding. These findings contribute to strengthening the 
philosophical basis of PAI learning in pesantren-based educational institutions, 
particularly in addressing the challenges of Islamic education in the modern and 
digital era. 
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A. Introduction 

Islamic education is essentially an educational system grounded in the 

Islamic worldview, aiming to form individuals who are faithful, knowledgeable, 

and possess noble character in an integral manner. In the context of Islamic 

Religious Education (PAI), education is not merely directed toward the mastery 

of religious cognitive aspects, but also encompasses the internalization of values, 

character formation, and the development of students’ spiritual and moral 

awareness (Jamal, Jannah, & Gusmaneli, 2025). Therefore, the implementation of 

PAI requires a strong philosophical foundation so that the objectives of Islamic 

education can be realized holistically and are not reduced to merely normative–

formal instruction (Maryati, Saefullah, & Azis, 2025). 

One of the fundamental philosophical foundations of Islamic education is 

epistemology (Abrar, 2025). The epistemology of Islamic education examines the 

nature of knowledge, sources of knowledge, methods of acquiring knowledge, 

and criteria of truth from an Islamic perspective (Abrar, 2025; Zahrani, Dhobith, 

& Rubini, 2022). Unlike modern Western epistemology, which tends to 

emphasize rationality and empiricism, Islamic epistemology positions revelation 

(naqli), reason (‘aqli), and empirical experience (tajribi) as integrative and 

hierarchical sources of knowledge (Hadi Maulana, Darmawan, Shaheeb, 

Kurniawan, & Parhan, 2025). This epistemological paradigm affirms that 

knowledge is not value-free, but is bound to the purpose of servitude to Allah 

SWT and the formation of human adab (ethical conduct) (Abrar, 2025; Zahrani, 

Dhobith, & Rubini, 2022; Hadi Maulana et al., 2025). 

Recent developments in Islamic education studies indicate increasing 

attention to epistemological issues as a response to the contemporary crisis of 

Islamic education (Azizah, 2025). Numerous studies over the past decade reveal 

that the problems of Islamic education lie not merely in curricula or teaching 

methods, but in the flawed scientific paradigms underlying them (Ikhlas, Dewi, 

& Sutarmo, 2025). Research conducted during the 2015–2018 period largely 

highlighted the dominance of cognitive approaches and memorization-based 

evaluation in PAI learning (Mizani, Arif, & Sirait, 2025). Subsequently, studies 

from 2019–2022 began to emphasize the importance of integrating values, 

character education, and critical literacy in PAI learning (Mizani, Arif, & Sirait, 

2025). More recent studies (2023–2024) demonstrate the urgency of strengthening 

Islamic epistemology to address the challenges of the digital era, particularly the 

proliferation of unverified and fragmented religious information (Mizani, Arif, 

& Sirait, 2025). 
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Nevertheless, most of these studies remain conceptual in nature or focus 

on non-pesantren formal educational institutions, resulting in a limited 

examination of the contextual implementation of Islamic educational 

epistemology within pesantren environments. In fact, pesantren possess 

distinctive characteristics, namely the integration of knowledge transmission, 

adab cultivation, and religious habituation in daily life. This gap indicates the 

need for empirical research that examines how Islamic educational epistemology 

is concretely implemented in PAI learning within pesantren. 

Preliminary data obtained through initial observations and limited 

interviews at Al Azzaam Islamic Boarding School show that PAI learning does 

not take place solely in classroom instruction, but is also internalized through 

worship activities, teacher exemplification, and a culture of discipline and 

morality among students. Initial observations reveal efforts to integrate Qur’anic 

memorization, comprehension of meaning, and the practice of values in students’ 

daily lives. Furthermore, preliminary interviews with several PAI teachers 

indicate that learning is designed to balance revelation, rationality, and students’ 

direct experiences. However, there has been no systematic study analyzing these 

practices within the framework of Islamic educational epistemology. 

In the context of modern educational challenges characterized by 

information globalization and digitalization, students are confronted with an 

overwhelming flow of diverse, rapid, and not always authoritative religious 

knowledge. This condition has the potential to generate shallow, fragmented, 

and even extreme religious understandings if not supported by a strong 

epistemological foundation. Therefore, PAI learning based on Islamic 

educational epistemology becomes highly relevant for developing critical, 

selective, and responsible thinking in understanding Islamic teachings. 

Al Azzaam Islamic Boarding School is regarded as a strategic object of 

study because it positions Islamic Religious Education at the core of its entire 

educational process. Through Qur’anic memorization (tahfidz) programs, 

structured PAI learning, and character and discipline development, this 

pesantren seeks to implement the integration of revelation, reason, and empirical 

experience as sources of knowledge. This study argues that examining PAI 

learning practices at Al Azzaam Islamic Boarding School can contribute 

academically to enriching the discourse on Islamic educational epistemology, 

particularly at the level of implementation. 

The novelty of this research lies in its focus on the empirical and contextual 

implementation of Islamic educational epistemology in PAI learning within a 
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pesantren setting, rather than merely conceptual analysis. This study also 

distinguishes itself from previous research by simultaneously examining the 

roles of teachers, learning systems, and the pesantren environment in integrating 

revelation, reason, and empirical experience, as well as their implications for 

students’ character formation. 

Based on the above discussion, this study aims to analyze and describe the 

implementation of Islamic educational epistemology in PAI learning at Al 

Azzaam Islamic Boarding School and its implications for the formation of 

students’ character and religious attitudes. The findings are expected to provide 

theoretical benefits for the development of Islamic educational epistemology 

studies and practical benefits for improving the quality of PAI learning in 

pesantren and other Islamic educational institutions. 

If PAI learning at Al Azzaam Islamic Boarding School is implemented 

based on integrative Islamic educational epistemological principles that 

harmonize revelation, reason, and empirical experience, then such learning has 

positive implications for the holistic formation of students’ character, religious 

attitudes, and religious understanding. 

 

B. Research Methods 

Type and Research Approach 

This study employs a qualitative approach using field research with a 

single case study design. This approach was selected to gain an in-depth 

understanding of the processes, patterns, and meanings underlying the 

implementation of Islamic educational epistemology in Islamic Religious 

Education (PAI) learning at Al Azzaam Islamic Boarding School. 

Al Azzaam Islamic Boarding School was deliberately chosen as the 

research site because it positions PAI as the core of its educational system and 

explicitly integrates Qur’anic memorization (tahfidz), formal instruction, and 

character formation within daily pesantren life. This contextual specificity makes 

it a relevant and strategic case for examining how revelation (naqli), reason 

(‘aqli), and empirical experience (tajribi) are integrated epistemologically in 

learning practices. 

The single case study design allows for a holistic exploration of 

educational practices by capturing interactions among teachers, students, 

learning systems, and pesantren culture as a unified epistemological 

environment. 
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Research Focus 

This study does not employ variables in a quantitative sense; instead, it 

establishes the following research focuses: 

1. The implementation of Islamic educational epistemology in PAI learning. 

2. The integration of sources of knowledge: revelation (naqli), reason (‘aqli), 

and empirical experience (tajribi). 

3. The roles of teachers, learning systems, and the pesantren environment in 

this process. 

4. The implications of implementing Islamic educational epistemology for 

the formation of students’ character and religious attitudes. 

 

Research Subjects and Informants 

The research subjects encompass all PAI-related learning activities 

conducted at Al Azzaam Islamic Boarding School. Informants were selected 

through purposive sampling, based on their relevance to the research focus and 

their direct involvement in PAI learning and pesantren educational practices. 

The key informants consisted of three teachers representing different domains: 

1. A PAI and Qur’an–Hadith teacher responsible for tahfidz and religious 

instruction; 

2. A science teacher integrating Islamic values into empirical learning; 

3. A language and literacy teacher emphasizing critical thinking within an 

ethical framework. 

This diversity of informants enabled the researcher to capture epistemological 

integration across both religious and general subjects. 

 

Research Instruments 

The primary instrument in this study is the researcher, who acts as the 

planner, data collector, and data analyst. To support the data collection process, 

the following auxiliary instruments were utilized: 

1. Semi-structured interview guidelines. 

2. Observation sheets for learning activities and pesantren culture. 

3. Documentation checklists to trace relevant written data. 

 

Data Collection Techniques 

Data were collected directly at the research site using the following techniques: 

1. In-depth Interviews, Face-to-face interviews were conducted with 

informants to explore their understanding, experiences, and practices 
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related to PAI learning and the integration of Islamic educational 

epistemology. The interviews were semi-structured to ensure focus while 

remaining open to emerging findings. 

2. Participant Observation, The researcher conducted direct observations of 

classroom learning processes, teacher–student interactions, worship 

activities, and the habituation of adab within the pesantren environment. 

This observation aimed to capture real practices of integrating revelation, 

reason, and empirical experience. 

3. Documentation Study, Documentation included curricula, syllabi, lesson 

plans, pesantren activity schedules, tahfidz programs, student regulations, 

and other archives relevant to the research focus. 

 

Data Analysis Techniques 

Data analysis was conducted simultaneously with data collection using an 

interactive analysis model, which includes: 

1. Data Reduction, involving the selection, coding, and categorization of data 

according to the focus on Islamic educational epistemology. 

2. Data Display, organizing data in the form of narrative descriptions and 

thematic matrices. 

3. Conclusion Drawing, formulating patterns, relationships, and meanings 

of the implementation of Islamic educational epistemology based on field 

data. 

 

Data Validity 

The validity of the data was ensured through: 

1. Source triangulation, by comparing data from PAI teachers, general 

subject teachers, and pesantren leaders. 

2. Technique triangulation, through interviews, observations, and 

documentation. 

3. Referential adequacy, by aligning field findings with the theoretical 

framework of Islamic educational epistemology. 
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C. Results and Discussion 

1. Research Results 

Overview of the Research Context 

Al Azzaam Islamic Boarding School is a pesantren-based Islamic 

educational institution that places Islamic Religious Education (PAI) as the core 

of its educational system. PAI learning is not confined to classroom instruction, 

but is integrated with Qur’anic memorization (tahfidz), structured worship 

practices, and the cultivation of discipline and moral conduct through pesantren 

culture. 

This integrated system creates a learning environment in which Islamic 

values are continuously internalized through both formal and informal 

educational processes. Such a context is essential for understanding how Islamic 

educational epistemology operates not only at the cognitive level, but also within 

affective and behavioral dimensions of students’ daily lives. 

Table 1. Overview of Informants and Main Interview Findings 

No Informant 
Field of 

Expertise 
Learning Focus Main Interview Findings 

1 
Ust. Ali 

Mukti, M.Pd 
Science 

Natural 

phenomena and 

scientific 

reasoning 

Science learning is integrated 

with kauniyah verses; empirical 

reasoning is directed toward 

strengthening tawhidawareness 

2 

Ust. Abi 

Munawar, 

S.Pd 

PAI, 

Qur’an–

Hadith, 

Tahfidz 

Memorization, 

understanding, 

and practice of the 

Qur’an 

PAI learning 

combines tahfidz, tadabbur, and value 

practice; revelation is the primary 

source understood through reason 

3 

Ust. 

Kurniawan, 

S.S., M.Pd 

Language 

and 

Literacy 

Critical literacy 

and 

communication 

Development of critical and 

argumentative thinking is framed by 

ethics, adab, and Islamic moral 

responsibility 

Data were obtained from three key informants representing different 

learning domains. As summarized in Table 1, each informant contributes a 

distinct perspective on the integration of revelation, reason, and experience in 

learning practices. 

a. In science learning, empirical reasoning is explicitly linked to Qur’anic 

kauniyah verses, directing scientific inquiry toward strengthening 

students’ awareness of tawhid. 
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b. In PAI and tahfidz learning, memorization is consistently accompanied by 

understanding (tadabbur) and value practice, positioning revelation as the 

primary epistemological source interpreted through reason. 

c. In language and literacy learning, the development of critical and 

argumentative thinking is framed within ethical boundaries, emphasizing 

adab and moral responsibility. 

These variations illustrate that epistemological integration is implemented 

across subjects, rather than being limited to religious instruction alone. 

 

Implementation of Islamic Educational Epistemology in PAI Learning  

Empirical findings from observations and interviews indicate that PAI 

learning at Al Azzaam Islamic Boarding School is conceptualized as a process of 

forming religious understanding, attitudes, and behavior, rather than merely 

transferring doctrinal knowledge. Teachers consistently emphasized that Qur’an 

and Hadith function as the main normative references, yet learning outcomes are 

oriented toward students’ ability to contextualize and practice these teachings. 

For instance, one PAI teacher explained that students are expected not 

only to memorize verses, but also to comprehend their meanings and apply their 

values in everyday conduct. This practice reflects an epistemological orientation 

that prioritizes reflective understanding over purely textual engagement. 

Revelation thus functions as a living source of guidance that informs students’ 

ethical awareness and religious behavior. 

 

Integration of Revelation, Reason, and Empirical Experience 

The data reveal a consistent pattern of epistemological integration 

manifested in three interconnected domains. 

First, in PAI and tahfidz learning, memorization is systematically 

combined with reasoning and reflection (tadabbur). Teachers guide students to 

analyze the meanings of Qur’anic verses and relate them to concrete moral 

actions, indicating that revelatory knowledge is internalized through cognitive 

and practical processes. 

Second, in science learning, empirical observation and analysis are 

explicitly connected to Islamic theological meaning. Natural phenomena are not 

treated as value-neutral objects of study, but as signs (ayat kauniyah) that 

reinforce students’ understanding of divine order. This integration demonstrates 

that empirical experience (tajribi) functions to strengthen, rather than replace, 

revelatory and rational knowledge. 
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Third, in language and literacy learning, students are encouraged to think 

critically and express arguments coherently while adhering to ethical norms. 

Teachers emphasized that rational thinking (‘aqli) must be guided by adab, 

indicating that reason in Islamic education is normative and value-oriented, not 

autonomous or secular. 

 

The Role of Teachers and the Pesantren Environment 

Findings indicate that teachers serve as central epistemological mediators. 

Beyond delivering instructional content, teachers embody Islamic values 

through daily conduct, thereby transforming knowledge into lived adab. This 

exemplarity reinforces learning outcomes that extend beyond the classroom. 

Moreover, the pesantren environment itself functions as a practical 

epistemological space. Daily worship routines, time discipline, and structured 

social interactions operate as a hidden curriculum that reinforces the values 

conveyed in formal learning. Consequently, epistemological integration occurs 

continuously through lived experience, not episodically through instruction 

alone. 

 

Implications of Implementing Islamic Educational Epistemology for Student 

Character Formation 

The integration of revelation, reason, and empirical experience has 

observable implications for students’ character formation. Students demonstrate 

religious understanding that is not only conceptual, but also reflected in 

disciplined behavior, responsibility, and ethical awareness. They habitually 

relate academic knowledge-both religious and general-to moral and spiritual 

values. 

This finding suggests that epistemological integration contributes to the 

development of holistic and non-fragmented religious understanding, in which 

knowledge, attitude, and action are mutually reinforcing. 

 

Synthesis of Research Findings 

Based on the overall findings, it can be synthesized that the 

implementation of Islamic educational epistemology at Al Azzaam Islamic 

Boarding School is characterized by the following: 

1. Revelation is positioned as the primary source of knowledge, understood 

reflectively and contextually. 
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2. Reason is used as an instrument of understanding guided by Islamic 

values and adab. 

3. Empirical experience is utilized as a means of internalizing and 

strengthening religious values. 

4. Teachers and the pesantren environment function as the main mediators 

of epistemological integration in PAI learning. 

This synthesis provides a foundation for further discussion to interpret the 

findings within the framework of Islamic educational epistemology theory and 

previous research findings. 

 

2. Discussion of Research Findings 

Integrated Implementation of Islamic Educational Epistemology in Practice 

This study demonstrates that the implementation of Islamic educational 

epistemology at Al Azzaam Islamic Boarding School is not merely conceptual, 

but operationalized through concrete pedagogical practices. Field data reveal 

that the integration of revelation (naqli), reason (‘aqli), and empirical experience 

(tajribi) occurs systematically across curriculum design, classroom instruction, 

and pesantren life. This finding confirms, yet also extends, previous theoretical 

formulations of Islamic epistemology by showing how epistemological 

integration functions in a real educational setting rather than remaining at a 

normative level. 

Unlike several prior studies that emphasize epistemological integration as 

an ideal framework (Yudhyarta, 2025; Zain et al., 2025), this research provides 

empirical evidence that such integration is sustained through daily learning 

routines, teacher practices, and institutional culture. This constitutes a key 

contribution of the present study. 

 

Naqli Epistemology beyond Textual Transmission 

Empirical findings indicate that revelation at Al Azzaam Islamic Boarding 

School is positioned as the epistemological foundation of PAI learning, yet it is 

not treated as static textual knowledge. Classroom observations show that 

Qur’anic and Hadith texts are consistently contextualized through explanation, 

discussion, and moral application. Teachers encourage students to relate 

religious texts to lived experiences, such as discipline in worship, interpersonal 

ethics, and responsibility in daily activities. 

This finding refines classical perspectives from Al-Ghazali (2000) and Al-

Farabi (1990) by illustrating that naqli epistemology can function dynamically 
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within contemporary educational contexts. Revelation is not merely memorized, 

but interpreted and enacted, enabling students to internalize religious values 

rather than reproducing doctrinal knowledge mechanically. In this sense, the 

study challenges assumptions that pesantren education is predominantly 

textual-dogmatic. 

 

Aqli Epistemology as Normative Rational Engagement 

The role of reason (‘aqli) emerges clearly in both religious and general 

subjects. Field observations reveal that students are trained to think logically and 

critically, particularly in science and language learning, while remaining guided 

by ethical and theological considerations. Rational inquiry is consistently framed 

within the principle of tawhid, ensuring that intellectual exploration does not 

become detached from moral accountability. 

This finding supports Ibn Khaldun’s view of reason as an essential 

epistemic tool, but also demonstrates how rationality is operationalized 

pedagogically within pesantren education. Unlike secular models that treat 

reason as value-neutral, rational engagement at Al Azzaam Islamic Boarding 

School is explicitly normative. Thus, this study contributes to ongoing debates by 

showing that Islamic rationality can foster critical thinking without undermining 

spiritual and ethical commitments (Fadilah, Afifah, Inayati, & Burhanuddin, 

2025). 

 

Tajribi Epistemology and the Internalization of Knowledg 

The study further reveals that empirical experience (tajribi) plays a 

significant role in reinforcing both revelatory understanding and rational 

reasoning. Practices such as science experiments, environmental observation, 

worship routines, and habituation of adab provide students with experiential 

learning opportunities. These experiences function as epistemic reinforcement, 

enabling students to verify and internalize knowledge through practice. 

Importantly, tajribi epistemology in this context does not operate 

independently, as in positivistic traditions, but remains epistemologically 

subordinate to revelation and reason. This finding substantiates Yasin’s (2025) 

argument that experience in Islamic epistemology serves as validation rather 

than an autonomous source of truth. Empirically, the study shows how 

experience strengthens moral awareness and religious commitment, not merely 

practical skills. 
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Teachers and Pesantren Culture as Epistemological Mediators 

One of the most significant findings of this study is the central role of 

teachers and the pesantren environment as epistemological mediators. Teachers 

function not only as transmitters of knowledge but as living embodiments of 

Islamic values. Students frequently model their behavior on teachers’ conduct, 

confirming that epistemological integration is reinforced through exemplarity 

(uswah hasanah). 

Moreover, the pesantren’s institutional culture—characterized by 

discipline, worship routines, and value-based social interactions—acts as a 

hidden curriculum that sustains epistemological integration beyond formal 

instruction. This finding strengthens and empirically supports previous claims 

by Al Bulqini and Muizzuddin (2025), while also highlighting that epistemology 

in Islamic education is embedded in social practice, not confined to pedagogical 

discourse. 

 

Implications for Student Character Formation 

The integration of naqli, ‘aqli, and tajribi epistemologies has observable 

implications for student character development. Students demonstrate religious 

understanding that manifests cognitively, affectively, and behaviorally. 

Discipline in worship, ethical interaction, and responsibility in learning activities 

indicate that knowledge acquisition is closely linked to character formation. 

This study empirically reinforces prior research on holistic Islamic 

education (Aini et al., 2025; Nasution, 2025), while adding depth by explaining 

how epistemological integration contributes to character outcomes. The findings 

suggest that character education becomes effective when epistemology, 

pedagogy, and institutional culture operate coherently. 

 

Theoretical Synthesis and Implications for the Development of Islamic 

Education 

Based on the above discussion, it can be synthesized that Al Azzaam 

Islamic Boarding School has successfully implemented Islamic educational 

epistemology in an integrated and contextual manner. This model demonstrates 

that: 

1. Revelation serves as the primary foundation of knowledge. 

2. Reason functions as a morally guided instrument of understanding. 

3. Empirical experience strengthens the internalization of values. 
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4. Teachers and the pesantren environment act as the main drivers of 

epistemological integration. 

The originality of this study lies in its empirical demonstration of 

epistemological integration within a contemporary pesantren setting, addressing 

a gap in previous research that often remains theoretical. This model offers 

practical implications for Islamic educational institutions seeking to counteract 

the fragmentation of knowledge and the moral challenges of modern education. 

 

D. Conlusion 

This study concludes that Al Azzaam Islamic Boarding School operationalizes 

Islamic educational epistemology through an integrated, contextual, and 

practice-oriented approach that systematically aligns revelation (naqli), reason 

(‘aqli), and empirical experience (tajribi) within both instructional processes and 

the broader pesantren milieu. Revelation functions as the primary epistemic 

foundation, not merely preserved through memorization but critically 

interpreted and contextually enacted, thereby cultivating a reflective and lived 

religious consciousness among students. Reason is deliberately employed to 

foster critical and analytical thinking while remaining normatively guided by the 

principles of tawhid and adab, positioning rationality as an interpretive 

instrument rather than an autonomous source of authority. Empirical experience, 

embedded in worship routines, ethical habituation, classroom interaction, and 

daily communal life, reinforces knowledge internalization across cognitive, 

affective, and behavioral domains. Theoretically, these findings substantiate and 

extend classical and contemporary discourses on Islamic educational 

epistemology by demonstrating its coherent implementation in a modern 

pesantren setting. Practically, the study offers a contextualized model of 

epistemological integration that addresses contemporary challenges such as 

knowledge fragmentation and character erosion, while underscoring the need for 

sustained curricular and pedagogical alignment between Qur’anic values and 

students’ lived experiences, and for future comparative research across diverse 

educational contexts. 
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